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I have worked with many students that have experienced trauma for a myriad of reasons,
however, I never had any understanding of what that truly meant.  This identified a need that was
lacking as part of the necessary training for people working with students. This past year has
brought many challenges globally because of the COVID-19 pandemic, increased political
polarization, and widening socio-economic division. My experiences and the stress of 2020 lead
me to ask, how to facilitate a comprehensive awareness about trauma for all staff in an
educational environment?
Project Description
The research showed there were many conflicting ways to define trauma, what the causes
were, how to recognize it, potential long-term effects, and exploring the various methods schools
have used to treat it.  It also revealed why it was crucial to examine and understand trauma in
schools. To address this need my project is an adult workshop to build a cohesive understanding
and to foster increased communication among staff. It is critical that when we work together, we
have a shared language, and understanding when it comes to a word that has had many different
meanings in the past and even currently.
The project will be presented in two sessions.  They will start at the beginning of the
school year to benefit the students and staff in the best way possible.  The first session will begin
with a gallery walk of things that present the meaning of trauma. For example, words such as
bullying, sexual abuse, refugee.  Also, images such as. 9-11, George Floyd, or war for the
participants to observe. This is to engage them immediately as they walk in the door. Next, the
session will focus on the definition of trauma.  The participants will then get into circles to do an
agreement circle that will be interactive and shows their comfort level of understanding trauma.
Then they will be asked to define trauma individually, in small groups, and to the large group on
a collective Google Slides presentation.  This process will be repeated with the causes of trauma
and how it can be recognized.  The session will end with an exit ticket to assess the success of
the first workshop.
The second session will explore the potential long-term effects of trauma and the
positives and negatives of methods used in schools to address trauma for our students.  It will
begin with remembering and reflecting on what they learned in the first session. After people
have shared out in the large group they will be asked to brainstorm what they know about the
potential long term effects of trauma.  At their tables, they will discuss similarities and
differences they wrote and then contribute to the Google Slides presentation.  The majority of the
session will focus on the methods used in schools to address trauma in a jigsaw.  Different
groups will be given some of the models used such as social-emotional learning, equity,
multi-tiered systems of support, trauma sensitive schools, trauma informed schools, and growth
mindset.  Each group will be given the opportunity to look at the positive and negative research
that has shown and then share out to the entire group using Google Slides. Each handout will
also give a description of how that method works, this is necessary because everyone in the
audience will not be familiar with the terms, and to be able to communicate they need to feel
they can contribute to the conversation.  The session will end with giving additional resources
and providing the staff access to our collaborative work about trauma.
Project Format
The format of this project uses adult learning theories to increase engagement and
retention of the information presented.  Andragogy from Malcolm Knowles informs my
workshop because he focused on how adults are better at directing their own learning, the need
to have a voice in planning and assessment, and it uses their own knowledge and experience to
guide their learning (1980).  This workshop will build on the work of Mezirow’s Transformation
Theory,  it will expand and challenge the understanding of trauma and models used to address it
in schools by examining the research through multiple lenses, discourse, and uses reflection
(2000).
This theory also stresses the role of discourse because it is “devoted to searching for a
common understanding and assessment of the justification of an interpretation or belief. This
involves assessing reasons advanced by weighing the supporting evidence and arguments and by
examining alternative perspectives” (Mezirow, 2000, pp. 10-11).  It highlights reflective
discourse because it leads to more clarity (Frost & Harris, 2003). The workshop will present
many opportunities for discourse to take a closer look at the varying perspectives (Taylor, 2006).
It is vital to take all viewpoints from research and our collective community to make sense of
trauma with the best understanding possible.
Another important feature of the workshop is that it is not prescriptive.  There are no
right or wrong answers. Adult learners draw from their past experiences and gain knowledge to
move in the most productive way possible for learning. This is necessary because adult learners
need to draw motivation from their own lives to make it more accessible, usable, and necessary
(Cox, 2015; Heinrich& Green 2020, Knight, 2011).
Audience
For the purpose of this project, the workshop is for all staff in a middle school who come
into contact with students, however, the workshop could be used in any type or level of school.
The audience for the workshop will include bus drivers, substitutes, paraprofessionals, hall
monitors, kitchen staff, library staff, custodians, teachers, other student support staff, volunteers,
and administration.  This is important because everyone in the school should have a unified
understanding of trauma.  Equity should not just be for students.
Session One: Trauma Awareness
Learning targets:
1. Reflect on what trauma means
2. Understand what trauma is
3. How trauma can be observed
Agenda:
● 15 minutes - gallery walk, settle into their tables
● 15 minutes - circles of agreement
● ½ hour break out groups - what is trauma?
● 20 minutes - discussion of our definitions - handout
Required materials for the participants are the laptops (which can be shared if it wasn’t provided
in their position) that the school provides and a writing utensil.
The instructor will need a large enough space to accommodate the number of participants, a
computer, and a smartboard.
Required materials for the instructor to bring:
Gallery walk: (this is only an example, feel free to bring in content that may be more relevant to
your environment.) Gallery Walk
Slide show: Session 1
Script Notes: Session 1
Session Two:
Learning targets:
1. Long term effects of trauma
2. Understanding what we are doing in schools to address it
3. Feedback on how effective these methods are.
Schedule:
● 5 minutes to welcome them back and get settled in
● 8 minutes to review the last session
● 12 minutes to discuss our understanding of the long term effects of trauma
● 40 minutes to discuss the methods used in schools and create a jigsaw.
● 15 minutes to turn and talk about the various methods
● 5 minutes to wrap up and set expectations for needing feedback to further inform my
practice.
Required materials for the participants are the laptops (which can be shared if it wasn’t provided
in their position) that the school provides and a writing utensil.
The instructor will need a large enough space to accommodate the number of participants, a
computer, and a smartboard.
Required materials for the instructor to bring:
Slide Show: Session 2




● Trauma informed schools,
● Trauma sensitive schools
● Multi tiered systems of support (MTSS)
● Social Emotional Learning (SEL)
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